ABSTRACT: The purpose of this study was to find out the information whether the whole language approach can improve the speaking ability for third-grade students' elementary school. The subjects of this study were 22 of the third-grade students of elementary school Rawamangun, East Jakarta. The method of the study was action research conducting using model of Kemmis and Taggart. Data collection and analysis using data triangulation techniques. The results of the study show that speaking ability is one of the important skills used to communicate so it needs to be developed for grade 3 elementary school students. The result showed that the whole language approach can be applied as a method in improving students' speaking ability for third-grade elementary school. Therefore, teachers need to develop a whole language approach to language learning. So that it, can improve students' speaking ability.
INTRODUCTION
One of the language skills is speaking. Speaking helps students transfer and share the information, asking questions, conduct the ideas, tell stories and communicate with others effectively and efficiently. When we talk about speaking, it is not just to say words through the mouth. But it means delivering and conducting the message through words from the mouth. As the study of Leong & Ahmadi (2017) phase that the issue of speech is often overlooked in some classes by teachers. So, students do not have enough chances to talk either in the classroom or outside. This ability must be practiced to students. It is important for teachers to be aware of the stages of language development that their students are going through. This awareness includes developing an understanding of mental and behavioral attributes related to each stage of student speech development, as well as an understanding of the physical and psychological needs of students. The teacher has two jobs at the development stage, the first is caring for and protecting students, both physically and mentally, and the second is giving developmental stimulation instructions (Nunan, 2018) .
This situation was also found in the classroom which this language skill has not been taught and explored completely by teacher at schools. Based on the observation of the learning process at SDN Rawamangun 11 East Jakarta, the researcher found that Indonesian language learning in the classroom was not taught completely combined. The result of learning process only set up to the competence in reading, writing, and counting than the ability to speak. The approach used is generally using a teacher-centered approach, so that, when the students were in the learning process, they get bored and didn't excite. In addition, the student's learning position does not change. Students sit facing to the board so that learning tends to be monotonous. Teacher used conventional method and do not give any chances for the students to interact with his or her friends.
The method used by the teacher is classical method, so that the students were only more stimulated in their listening skill. This result made students' language development is not well increased. It can be seen when students are asked to express an opinion, only certain students who dare to speak. Similarly, in asking question, only certain students who did. The same thing occurred when they were in a discussion group, some of the students were silent, some of them were busy with their selves, and they didn't take part in the discussion. Furthermore, there were 3rd graders who didn't dare speak at all. Mastery of public speaking is a competency that is needed in elementary school. Strangely, however, systematic research on increasing public speaking competencies among elementary school children is still scarce. To overcome this gap, Herbein et al., (2018) in her research developed and evaluated training in public speaking for elementary school children. Training, extracurricular enrichment program, consists of 12 units which include speaking anxiety, nonverbal communication, and completeness. Repeated randomized controlled trials (N = 65 elementary school children) were used to investigate the effects of training on public speaking skills and speaking anxiety. The dependent variable is assessed through self-assessment (the level of public speaking skills, speaking anxiety) and the video rating of public speech (suitability of public speaking skills). The findings reveal the effects of positive training on overall public speaking skills: children who are active in the training produce more appropriate speech skills in terms of nonverbal skills and speaking management but do not affect speaking anxiety.
Based on the problems described above, researcher tried to conduct a research to overcome the existing problems in SDN Rawamangun 11, East Jakarta by using an effective learning approach that combines all skills in language learning (listening, speaking, reading, and writing). The appropriate learning approach that researcher found to solve this problem was by applying an integrated language approach (whole language). Because, according to Moghadam & Adel (2011) the important one of teaching and learning objective is to build up the communicative competence of the students. They also stated that a whole language approach combined all the skills which are treated in a more interconnected manner.
In the same opinion, whole language approach is a complete approach in improving students' competence in language learning, especially students' speaking competence. The Whole language approach advocated by some experts, such as Goodman (1986 ), Weaver, (1990 ), Schwarzer, (2001 . They agreed that the function of language (both oral and writing) is to serve the authentic purposes. It means, both oral and written functions in communication are supposed as a meaningful and important facilitator that has some purposes. To overcome that unexpected situation, the researcher found that a whole language approach can be one of the language approach method that appropriate for students and enable them in language learning goals. Whole language was declared by some authors such as Goodman, (1986) stated that whole language is a philosophy of language learning instead of specific teaching strategy. It means that whole language is a study of psycholinguistics which examines the human nature in the language learning was a part of philosophy of it.
There is a study of learning to improve speaking skills in early childhood using the whole language method. Phadung, Suksakulchai, & Kaewprapan (2016) investigates the effects of using interactive e-stories for teaching early literacy on word recognition, understanding stories and application stories. The research was conducted in two classrooms in Thailand's southern border province with ethnic minority children at the kindergarten level. The sample consisted of 60 children who used Pattani Malay as a mother tongue, and who had little experience with Thai, the language of instruction in kindergarten classrooms. The experimental class has 30 children who learn with an interactive e-story. The control class has 30 children who study with a paper version of the electronic story. Both groups were taught to use the entire language approach for 45 minutes per day for 8 weeks. This study used the pretest-posttest design on word recognition and story application, and only the posttest design on story comprehension. The results of the study show a positive effect of using interactive stories and presenting alternative methods to encourage the learning of early literacy of ethnic minority children. These results show an increase in children after using interactive e-stories and significant differences in word recognition and story applications.
Other research related to the whole language approach to improve children's language skills conducted by Chen, Cheng, & Chou, (2016) aims to explore the effects of the Curriculum of All Languages on language development and literacy of preschoolers. Researchers design appropriate developmental curricula for preschoolers to guide children to develop language skills and related coping strategies that are appropriate during learning and playing. There were 30 children in this study, and qualitative research methods were applied to collect data, including, observation notes, texts for interview dialogue, children's worksheets and daily life activity plans. Produce findings, that when teachers apply the whole language approach to thematic instruction into routine activities children can improve children's language skills. The language growth of children in reading habits, the introduction of words of the environment, listening, understanding, oral expression, writing, and the planting of self-confidence, preschool educators and their parents also transforms their old thinking towards an entire language approach and offers support that enough in children's learning. Therefore, some suggestions for development through a whole language approach are proposed for preschool teachers, parents and further research.
Based on the problems mentioned earlier, as well as similar studies that have been carried out but have not been widely carried out in Indonesia, researchers are interested in conducting research to find out information on whether the whole language approach can solve problems in Rawamangun 11 Elementary School, East Jakarta, namely, how speaking skills students can be improved. So, the focus of this research is to improve the speaking ability of low-grade elementary school students by applying the whole language approach. Based on the above problems the researchers formulated the research question: "How to improve speaking skills through the whole language approach to third grade students of Rawamangun 11 Elementary School, East Jakarta? And can applying the whole language approach improve students' speaking abilities in the three classes of Rawamangun Elementary School?
Speaking
Many definitions of "speaking" that have been stated by some scholars such as Marzuki, Prayogo, & Wahyudi (2016) ; Saepudin, Sukaesih, & Rusmana, (2018) ; Seong, (2017) ; Yegani, (2017) . Speaking in general can also be interpreted as a delivery of one's intentions (ideas, thoughts, content) to others by using spoken language so that the intent can be understood by others. The sense of speaking specifically has been expressed by Tarigan & Guntur, (1981, p. 15 ) that speech is the ability to speak articulation sounds or words to express, convey thoughts, ideas, and feelings. From this quote can be described that speaking that not only involves the child's speech organs but also the psychology because when a child speaks then indirectly, he is expressing himself. It also noted that the speak ability is the ability to express intentions, ideas, and thoughts orally so that can be understood by others. Nunan, (2018) argues, when someone says they know another language, it can automatically be said that they can speak that language. It may be acceptable to claim knowledge about a language based on the ability to read it but this is no longer a problem. For second and foreign language learners, each of the four skills -listening, speaking, reading and writing -presents its own challenges. Speaking, like writing, is a productive skill, which means that students must produce their own language rather than the process language produced by others. Unlike writing, spoken language must be produced in real time, so in most conversational conversations there is almost no time to reflect on what you want to say or how to say it, to mentally practice speech, or edit it. In communicative meetings in real life there is social pressure to produce a word and fear of making mistakes in the conversation. Ngalimun & Alfulaila (2014, p. 34) noted that the principle of language preparation and literature learning materials in school is alignment. That is, the four language skills (listening, speaking, reading, and writing) are developed together and integrated. It means that language learning should be presented with a whole approach. The purpose of the principle sequence in this language is none other because each language skill is interrelated with each other. Given the importance of informative public speaking skills, even among elementary school children and the lack of available and evaluated interventions or stimulations, Herbein et al., (2018) develops and evaluates enrichment programs to improve speaking skills in children. In particular, they developed a program aimed at fostering informative speaking skills in public elementary school children and they evaluated programs through self-reports and video assessments using randomized controlled trials with repeated measurements.
However, speaking well and successfully requires more than being able to produce understandable speech. The statement must also be in accordance with the social context in terms of the level of formality, politeness, the status of the intended person, and so on. Learners need to know how to use conversation strategies such as indicating their lack of understanding, checking that they are correctly understood, finding ways to express themselves when they do not know the right words, taking turns, adding something relevant to a topic, changing the subject, and so. Finally, they need to know how to make relevant contributions in a coherent way (Nunan, 2018) . In addition to the establishment of a good method of learning to speak, can be done by helping students overcome problems in learning to speak. So, teachers need to know the factors that affect their speaking performance. As quoted in the study of Tuan & Mai, (2015) students' speaking performance can be influenced by factors derived from performance conditions (time pressure, planning, performance standards and amount of support Walter, (2010) affective factors (motivation, confidence and anxiety, listening ability and feedback during speech activities (Harmer, 1991) .
A study that examines students' self-confidence with speech performance was conducted by T Macintyre, Clément, Dörnyei, & Noels, (2011) , they studied the effects of confidence on speech performance. The results show that students' willingness to communicate is partly determined by their self-esteem. Park, Hyesook & Lee, (2014) also examined the relationship between anxieties of student level 2, self-esteem and speaking performance. They concluded that self-confidence significantly affects the performance of students speaking. They stated that if students were more confident, they would have better speaking performance.
According to Weaver (1990, pp. 3-4) , whole language is the result from various studies such as the theory of language acquisition, literacy culture, psycholinguistics, developmental and cognitive psychology, anthropology and science education. Therefore, whole-language approach provides new insights in teaching a more intact language because student is taught how to understand language more meaningfully and develop all the language skills such as listening, speaking, reading and writing in a more fun way. Buckingham & Alpaslan (2017) investigates whether learning outside the classroom for early childhood can contribute to increasing the value of speaking skills, and has a positive impact on children's willingness to communicate. Recorded communicative exercises provide speaking practice assignments that are out of sync with the classroom teacher as the children's interlocutors, while the control group receives traditional paper-based training. The contents of the material used in both groups are based on the class syllabus. Comparison of speaking test scores from the control and experimental groups revealed that, over a four-month period, the use of interactive recordings contributed to a significant increase in the oral performance of children assessed. The implementation was very successful in increasing the value of speaking tests of children who initially received lower scores. Subsequent ANOVA analysis revealed that the experimental group showed an increase in their ability to respond confidently with minimal pauses and doubts, although the length of the response did not change significantly. This is one proof that learning using the whole-language method can improve children's speech.
Whole language teaching philosophy emphasized on addition of a huge quantity of picture books, children's songs, children's poems, articles and language games to the thematic activities as children's reading materials. Such reading materials not only helped children to develop sensitivity to words, but also helped them cultivate comprehension of the stories and raise their concentration ability little by little. Other than teacher's reading the picture books, the class also proceeded co-reading for several times. Among the activities, what interested children is Question and Answer (Q&A). The teacher proposed a question for children to search for certain interesting events or figures in the book, and answer it was in which page. In fact, searching for such answers is a kind of assessment, test, memory, or sensitivity to the images, and invisibly raises their concentration and comprehension abilities. Nunan, (2018) said, in order for effective learning of speaking skills to early childhood, it is very important that the curriculum model, class organization, teaching methods, assignments, and materials must be age-appropriate. This follows from the discussion in the previous section. Children at different stages of development view the world differently and have different abilities. They respond differently, both cognitively and emotionally, to different stimuli and instructions.
According to Goodman (2014, pp. 66-73) there are several characteristics of the whole language approach according to the experts, among others: 1) Whole language is a positive view of the learner, 2) Whole language gives assertion about the role of teacher in learning process, 3)Whole language views language as learning center, 4)Whole language applies a double curriculum. Goodman, (2014, p. 58 ) also suggests that there are seven characteristics that indicate the whole language class are: Classes that apply whole language full of printed materials, students learn through models or examples, students work and learn according to the level of development, students share responsibility in learning, students are actively involved in meaningful learning, students take risks and free to experiment, students get positive feedback both from teachers and friends. So, for teacher or school whose applied learning with whole language approach when it has been applied those characteristics. Classes are not clean from writing, but students can access books or stationery in the classroom. The teacher should also be a model for students in the language, but also students must be actively involved in learning. In connection with group experience in producing words, especially when this process is led by the teacher. The opportunity to express words verbally for children may be lacking. For example, the words listed on the experience sheet might only come from 6 or 7 children's oral narratives, while others might not have the opportunity to talk about what they think; as a result, the number of people participating in group discussions should not be too large, so that each child has more opportunities to participate in speaking. This is suggested by Chen et al., (216) in the use of a whole language approach for early childhood.
The above opinion is reinforced by other experts on learning strategies using the Whole Language approach. Each approach has its own characteristics because it relates to the purpose of the learning itself. There are some strategies for applying whole-language approaches that support learning conditions so students can develop their language skills increased according to Cambridge Ur, (1996, pp. 184-187) ; 1) Immersion, 2) Demonstration, 3) Expectation, 4) Responsibility, 5) Employment, 6) Approximation, 7) Feedback. By applied those strategies above supposed whole language learning objectives is achieved.
METHODS
The study aims to obtain empirical data about speaking activities using the whole language approach that can improve the speaking ability to third grade students of elementary school. The method used is classroom action research. The objective of action research is to improve the effectiveness and efficiency of educational practices. Thus, action research is a way to improve learning practices in the classroom or educational practices in schools. In action research there are two activities that are done simultaneously those are activity of action and activity of research.
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Both activities can be performed by the same person or by different people collaboratively. Referring to this opinion the research implementation seeks good cooperation between researcher and elementary school teacher (executor action) and other researcher member (observer of research activity).
The design of the action intervention uses Kemmis and Taggart model (1988) . The working procedure according to Kemmis & McTaggart, (1988) is basically a cycle that includes the stages: (a) plan, (b) action, (c) observation, and (d) reflection, then proceed with re-planning, action, observation, and reflection for the next cycle, and so form a spiral process.
The data of action research are 22 of the third-grade students of SDN Rawamangun Jakarta who are following the subjects of Bahasa Indonesia. The role of the researcher in this action research is as the planning leader. As a leader, the researcher conducted an observation on the learning of Bahasa Indonesia session. Then the researcher made the action plan which was discussed with the teacher and other researcher member. Expected action intervention result is considered successful when 80% of the number of students showed improvement in speech by achieving a percentage score of 80.
The action research conducted to know the improvement of speaking ability using whole language approach. Data are divided into two types: (1) data monitoring action (Bahasa Indonesia subject), and (2) research data (third grade students). The action monitoring data is used to control the suitability of the action implementation with the plan. While the research data is data about research variables, namely the ability to speak of third grade students. The collected data is used for analysing the research data to obtain an overview of the speaking ability improvement in Bahasa Indonesia subjects. The research instrument used for the action observation is action monitoring. This instrument is in the form of observation sheets and field notes. While the instrument used to collect research, data is a preferment test instrument or performance for speech skills.
The technique used in capturing the monitoring action data is notes (by using observation). The observation was done directly with assisted using camera and handy-cam. Data collection techniques used to capture research data is a test of students speaking skills (practice). This research uses triangulation technique to validate the data. The triangulation is comparing what the informant with the opinions of others Research data analysis uses the Miles and Huberman technique, that is: (1) data reduction, (2) data display, (3) conclusion, verification, and reflection. In the data reduction phase, the collected data are described, sorted according to predetermined criteria, selecting relevant data and irrelevant data. At the data display stage, relevant data are presented in the form of tables or diagrams.
RESULT AND DISCUSSION

Result
Speaking is one of the most important skills to be developed and improved as an effective means of communication (Leong & Ahmadi, 2017) . Research related to speaking skills has been carried out by researchers Abu-Snoubar, (2017); Khodadady & Shamsaee, (2012) . The results of the research ability to speak using the whole language approach are as follows.
Cycle 1
In cycle 1, 2 meetings were held. At the first meeting students are divided into several groups. After conducting the initial learning activities, the teacher demonstrates and gives each group a picture story of "Ruri and Ayu's friendship". The teacher gives 10 minutes for each group member to read the story in turns and other friends listen to the story.
Next the teacher invited the students to give comments about the attitude of the characters. To stimulate students' speaking and thinking skills, teachers ask some questions. The question posed is "what do you think about the people characters in the story". Some students give their opinion about the story. The teacher questions are challenging questions, meaning that they can develop students' speaking skills.
Activities continued by playing games to install puzzle pieces of images about stories that have been read. Before playing the puzzle, teacher asks the students to carefully observe the series pictures that are in the story (7 images with different backgrounds). The teacher asks the students to pay close attention and memorize the story background of each picture because the puzzle game is related to retelling the story background of the image in the story. The teacher asks the students to close the stories book leads the puzzle game. Each group must work together to construct the puzzle, after that each group must retell the background of the story from the drawing that has been compiled intact.
The second meeting takes place on the day of Art. Activity begins with the teacher allowing each student to select one of the books he likes with variety of books such as: Science books, Mathematics, Civics, arts, dictionaries and other books. The teacher gives students the freedom to read and understand the topics they love from the book provided. After 10 minutes, the teacher gives the students a chance to retell the content of their reading by using their own words. In an activity of retelling the content of reading, the teacher will observe the courage aspect of the students to find out who the students dare to speak.
At the time of action (learning process) with the observer and at the end of the cycle carried out an assessment of students' speaking ability. Based on observational records at the time of learning activities and by assessing students' speaking skills, the research team conducted discussions and evaluations. In this regard, it aims to know the extent of improvement of students' speaking skill. The acquisition of speaking value in cycle I as follows: Based on the table 1, the students' score in speech is still low, the students who get ≥ 80 score reaches only 3 people or 13% from all students. Based on the acquisition value in cycle I, it can be concluded that: (1) the ability of students in speaking is still low. Thus, classroom action research needs to be continued into the next cycle to meet the expected target.
Cycle II
Action planning in cycle II is prepared based on problem to be solved, that is effort to improve speech ability to student. Based on the analysis and reflection on the results of cycle I then made some improvement on the action in cycle II. The first meeting of cycle II was conducted on November 24, 2014. At this cycle II, the teacher conditioned the class to be ready to learn, to tidy up the seat, and check the attendance. Furthermore, teachers convey the purpose of learning is about "the use of command sentence". Activities required read a series of sentence commands. Then the teacher gives explanations and some examples. After the students understand, the teacher divides the students into 4 groups (each group 5 students) to play horse whispers. The teacher explains the rules of game. Once students understand the rules, then they play horse whisper about the command line.
The teacher invites the students to sit back at their respective places, then the teacher gives to 2 students one word about the command sentence, which the two students must make a sentence about the word and put it into practice in the form of dialogue (this is done by each student with his/her on-board friend). Students make sentences of command and practice them in front of the class by playing a simple role (a role as the one who gives the command and the one as the executor).
After the activity of practicing the command sentence is completed, students and teachers tidy up the equipment that has been used. The teacher provides feedback in the form of question and answer about the activities that have been done, then the teacher closes the lesson and students have their rest time.
The second meeting of cycle II is done on November 26, 2014. In this meeting, students will make a handicraft of making a frame, each student is asked to retell the steps to make the frame. The teacher begins by praying before learning then conditions the class to be ready to learn. Furthermore, the teacher conveys the purpose of learning to be learned is about "explain the instructions to create a frame". The teacher starts the activity by dividing the students into 5 groups with 4-5 members. The teacher demonstrates some of the equipment and materials used in making photo frames. Then the teacher explained once again that the activities we are doing today are "telling the rare-step of taking a picture frame". The teacher reminded the students to pay close attention to the demonstration in front of class, which is to take a photo frame.
Furthermore, the teacher invites each student to come forward to retell in his own words about the activities he has just done, which is to recount the steps of taking a picture frame. From the results of analysis and renal assessment of students speak ability in cycle II obtained the acquisition of speaking value in cycle II as follows: Table 2 show that the score of students in speaking has exceeded the predetermined target, the number of students who get the core of ≥ 80 has reached 20 people or has exceeded the target of 80%. The increasing in the assessment from cycle I to cycle II as the following table: In the table 3, the result show that the percentage increase in the speaking score from cycle I to cycle II reaches 77%. Based on the table 3, it can be interpreted that the ability of students to talk every cycle there is an increase. The result finding shows that the speaking ability improved through whole language approach, which the students engage in integrated language activities. In cycle II, students can utilize the books in the classroom. Students also trained to speak with the teacher's questions. In addition, learning is also fun because it is combined with interesting activities, namely making frame. The comparison of success scores based on the determined target as follows: The results of the research conducted show the importance of developing speaking skills for elementary school students. Utilizing speaking activities in the preparation step of the creative writing process not only enables speaking and writing skills to be managed holistically but also for the improvement of creative ideas. At the preparation stage, the development of creative thinking can be contributed by generating ideas (Bayat, 2016) . Students' creative ideas can be known through communication made by students in class. Thus, speaking skills affect other skills.
Discussion
The positive increase in speaking scores from the experimental group in this study supporting the findings of the results shows that speaking ability increases through the whole language approach, which students engage in integrated language activities. In cycle II, students can take advantage of books in class. Students are also trained to speak with teacher questions. with learning techniques using the question and answer method or conversation, a strategy that satisfies students. students in the activity process get help from their friends, or from the teacher, getting vocabulary easily will make it easy for them to also interact with their friends and also with the teacher. So, the process of answering teacher questions and responding to teacher instructions can be easily answered. This is because the words spoken are obtained from the previous reception. All of this illustrates the more students receive vocabulary in their previous interactions, the better their speaking skills. The results of the research conducted show the importance of developing speaking skills for elementary school students. Utilizing speaking activities in the preparation step of the creative writing process not only allows speaking and writing skills to be managed holistically but also for the improvement of creative ideas.
The findings of this study are also in line with Chen, Cheng, & Chou, (2016) 's research which aims to explore the effects of the Curriculum of All Languages on language development and the literacy of preschoolers. Find research results that can be generalized. That is, applying the whole language approach with thematic instructions into the routine activities of children can improve children's language skills. The language growth of children in reading habits, the introduction of words of the environment, listening, understanding, oral expression, writing, and the planting of self-confidence, preschool educators and their parents also transforms their old thinking towards an entire language approach and offers support that enough in children's learning.
In one of the activities in the study using whole-language through the activity of reading one of the books that students liked. By using various books such as: books of Science, Mathematics, Citizenship, arts, dictionaries and other books. In this activity the teacher assesses the child through the task of retelling the contents of the reading, the teacher assesses the aspects of students' courage to find out who the students dare to speak. The significant effects of vocabulary interventions in reading books according to Wood et al., (2018) , about labeling and understanding of words provide some evidence for the effectiveness of computer-assisted or print book intensive vocabulary instruction that includes definitions, bridges to language understanding, repetition, and morphology for speaking skills in kindergarten child and first grade elementary school. A feasible and effective approach to using rich, additional vocabulary instruction can have positive implications for elementary school children who face challenges in providing effective vocabulary instruction for speech. Other activities that can be done are contact books, writing daily contact books not only can improve children's writing skills, but also presents complete learning activities every day, so that children can have sufficient opportunities to practice. In addition, if the teacher merges into the display of the daily contact book and does group sharing from an angle of respect and appreciation, the children will get a sense of achievement, support, and encouragement.
The whole language approach is a kind of philosophy and belief in education that includes five systematic concepts, including language, students, teachers, programs, and classrooms. As for the philosophy of all languages, Chen et al., (2016) considers that all languages originate from fragments of writing, emphasizing that language is intact and cannot be divided into fragments such as syllables, words, sentences, etc. Language will become a language only when it is composed by complete sentences. The important spirit of the whole language approach lies in the word "whole," whose elements are: in complete language and social situations, we must appreciate that students as individuals who learn integral languages. Based on the description, the activities in improving children's speaking skills in this study use handicraft activities to make frames, each student is asked to retell the steps to make a frame.
The strength of the results of this study are findings that show an increase in speaking skills using the whole language approach, another finding found that teachers needed the ability to implement this whole language method approach in language learning. So that the weakness in this study is the competence of teachers who need a lot of training to improve knowledge and how to implement the whole language approach to improve children's speaking skills and other language skills. Such research is carried out by Stark, Snow, Eadie, & Goldfeld (2016) stark which seeks to investigate the level of language construction knowledge in groups of Australian teachers and to test their own abilities and confidence in that knowledge. Seventy-eight teachers from schools throughout the state of Victoria Australia completed questionnaires that included items from existing actions, as well as newly developed items. Consistent with a number of previous Australian and international studies, teacher knowledge explicitly and implicitly about basic linguistic construction is limited and very varied. The findings of this study confirm that in the field of language teaching and literacy, there is a gap between existing teacher knowledge and knowledge that is theoretically needed for implementation in the field, and therefore expected to increase the actual knowledge of the teacher. These finding challenges current pre-service teacher education and professional learning in office.
Listening, speaking, reading, and writing accompany children's daily lives, and are all functional and applied to deal with various learning objectives in the classroom. The most important whole language approach can be things that are part of the daily lives of children, and that is what they care about, natural and active learning. The process of language learning starts with the needs of children so there is no need to force learning by themselves. This illustrates routine language activities and thematic language activities, and tells how children improve their language development. Based on the research findings, it is expected that teacher teaching attitudes change from guidance oriented by teachers to be more child-centered and agree with diverse learning content in thematic activities, and emphasize that thematic activities are not limited to language development learning, but are related to learning integrative, including natural observation, art and humanistic, or creative thinking 4 CONCLUSION Based on the research finding, it can be concluded that whole language approach can improve students' speaking ability in third grade students of SDN Rawamangun 11, East Jakarta. The percentage score of speaking increased from cycle I to cycle II was 77%. Students' speaking score increased because the learning using whole language approach. The whole language approach leads the students to learn the language from whole to parts, learn starts from the concrete to the abstract, thus impacting the inner strength to motivate the students to learn. Teachers should pay attention to the classroom environment in order to learn the language through the whole language approach to be optimally successful, such as: the learning environment at school and home study atmosphere. The environment also filled with languages written by teachers and students, focusing emphasis on topics and themes, flexible and often formed on the basis of student interest. In this approach, the class encourages collaboration, which teacher as the facilitator and gives the students the opportunity to make choices. The teacher also emphasizes the importance of trying and taking things that are challenging.
The implications of this study, speaking ability can be developed using the whole language needs further research related to the improvement of the ability to speak in other ways. Students also can use language to learn about their language knowledge and encouraged to participate more in discussion activities. This research also suggests that to improve students' speaking ability teacher can apply whole language approach in writing learning. Teacher has to treat the students more by writing practice continuously and contextually.
